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Harden Pre-School & Memorial Hall 
Springfield Breakfast & Afterschool Club 

Promoting Positive Behaviour Policy 

Policy Statement 

Positive behaviour is located within the context of the development of children’s personal, social and 

emotional skills and well-being. A key person who understands children’s needs, their levels of 

development, personal characteristics, and specific circumstances, supports this development. This 

ensures children’s individual needs are understood and supported. Settling into a new environment is an 

emotional transition for young children especially as they learn to develop and master complex skills 

needed to communicate, negotiate and socialise with their peers. Skills such as turn taking and sharing 

often instigate minor conflicts between children as they struggle to deal with powerful emotions and 

feelings. During minor disputes, key persons help children to reflect and regulate their actions and, in 

most instances, children learn how to resolve minor disputes themselves. However, some incidents are 

influenced by factors, requiring a strategic approach especially if the behaviour causes harm or 

distress to the child or others. These situations are managed by the SENCO/key person using a stepped 

approach which aims to resolve the issue and/or avoid the behaviour escalating and causing further 

harm.  

Procedure 

This is an unsettling time for young children. Staff are alert to the emotional well-being of children 

who may be affected by the disruption to their normal routine. Where a child’s behaviour gives cause 

for concern, staff take into consideration the many factors that may be affecting them. This is done 

in partnership with the child’s parents/carers and the principles of this procedure are adhered to 

The setting manager/SENCO will: 

- ensure that staff have access to training on behaviour management such as Understanding and 

Addressing Behaviour in the Early Years (EduCare) 

• help staff to implement Promoting positive behaviour in their everyday practice 

• advise staff on how to address behaviour issues and how to access expert advice if needed 
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Rewards and sanctions 

Children need consistent messages, clear boundaries and guidance to be able to manage their behaviour 

through self-reflection and control.  

Rewards such as excessive praise and stickers may provide immediate results for the adult but do not 

teach a child how to act when a ‘prize’ is not being given or provide the skills to manage situations and 

emotions themselves. Instead, a child is taught to be ‘compliant’ and respond to meet adult expectations 

to obtain a reward (or for fear of a sanction). If used the type of rewards and their functions must be 

carefully considered. 

Children are never labelled, criticised, humiliated, punished, shouted at, or isolated by removing them 

from the group to be left in ‘time out’ or on a ‘naughty chair’. If a child is distressed or causing harm 

to others, it may help to remove them from the immediate environment where the incident occurred. 

They should be taken to a quiet area by their key person for up to 5 minutes to help them calm down. 

If appropriate, the key person can use this time to help the child reflect on what has happened. Physical 

punishment of any kind is never used or threatened which could adversely affect a child's well-being. 

If staff become aware that another person has given corporal punishment to a child, they follow the 

Safeguarding children policy. Physical intervention to safeguard a child/children must be carried out 

as per the guidance in this procedure. 

Step 1 

• The setting manager, SENCo and other relevant staff members are knowledgeable with, and apply 

the procedure Promoting positive behaviour. 

• Unwanted behaviours are addressed using an agreed and consistently applied approach to 

deescalate situations  

• Behaviours that result in concern for the child and/or others must be discussed by the key person, 

SENCo/setting manager. During the meeting the key person must use their all-round knowledge of 

the child and family to share any known influencing factors such as a new baby in the family, child 

and/or parental illness, underlying additional needs to help place the child’s behaviour into context.  

• Appropriate adjustments to practice must be agreed within the setting. If relevant, a risk 

assessment should be carried out.  
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• If the adjustments are successful and the unwanted behaviour does not reoccur, or cause concern 

then normal monitoring can resume.  

Step 2 

• If the behaviour remains a concern, then the key person and SENCo must liaise with the parents to 

try to discover possible reasons for the behaviour and to agree next steps. If relevant and 

appropriate the views of the child must be sought and considered to help identify a cause.  

• If a cause for the behaviour is not known or only occurs whilst in the setting, then the setting 

manager/SENCo must suggest using a focused intervention approach to identifying a trigger for 

the behaviour such as the ABC approach, i.e., Antecedents – what happened before; Behaviour – 

what was the behaviour observed; Consequences – what happened after the event. 

• If a trigger is identified, then the SENCo and key person must meet with the parents to plan 

support for the child through a graduated approach via SEN support.  

• Aggressive behaviour by children towards other children will result in a staff member intervening 

immediately to stop the behaviour and prevent escalation using the agreed initial intervention 

approach. If the behaviour has been significant or may have a detrimental effect on the child, the 

parents of the victim of the behaviour and the parents of the perpetrator must be informed. If 

the setting has applied a physical intervention, they must follow the guidance as set out below. The 

designated person completes a Safeguarding incident reporting form and contact Ofsted if 

appropriate. A record of discussions is recorded, and parents are asked to sign. 

• Parents must also be asked to sign risk assessments where the risk assessment relates to managing 

the behaviour of a specific child.  

• If relevant, actions for dealing with the behaviour at home are agreed with parents and 

incorporated into the action plan. Other staff are informed of the agreed interventions and help 

implement the actions. The plan must be monitored and reviewed regularly by the key person/SENCo 

until improvement is noticed. 

• Incidents and intervention relating to unwanted/challenging behaviour by children must be clearly 

and appropriately logged on SEN Support - Action plan. 
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Step 3 

If despite applying initial intervention to deescalate situations and focused interventions to identify 

triggers the child’s behaviour continues to occur and/or is of significant concern, the SENCo and key 

person invite the parents to a meeting to discuss external referral and next steps for supporting the 

child. It may be agreed that the setting request support from the Early Help team and/or other 

specialist services such as the Area SENCO. This will help address most developmental or welfare 

concerns. If the behaviour is part of other welfare concerns that include a concern that the child may 

be suffering or likely to suffer significant harm, safeguarding procedures Safeguarding children, young 

people and vulnerable adults procedures must be followed immediately. 

• Advice provided by external agencies is incorporated in the SEN Support: Action Plan and regular 

multi-disciplinary meetings held to review the child’s progress.  

• If a review determines a statutory assessment may be needed then all relevant documentation must 

be collected in preparation for an Education Health and Care Assessment which may lead onto an 

Education, Health and Care Plan.  

Use of physical intervention  

Staff will already use different elements of physical contact with a child as part of their interaction 

in the setting especially when they are comforting a child or giving first aid. However, physical 

intervention to keep a child or other children safe is different and should only be applied in exceptional 

circumstances. 

The EYFS states that if physical intervention from a staff member towards a child may be used for 

the purposes of “averting immediate danger of personal injury to any person (including the child) or to 

manage a child’s behaviour if it is absolutely necessary”. 

Staff must do all they can to avoid using a physical intervention because this is not the preferred way 

of addressing children’s behaviour.  

To offer protection to children a range of appropriate graded interventions may be needed before 

physical intervention is applied. Most single incidents such as a child throwing a book on the floor or 

kicking a chair usually only require a verbal intervention from a member of staff. In other situations, 

an intervention can be applied through mechanical and environmental means such as locking doors and 

stair gates.  
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This usually stops a situation escalating. However, there will be some situations where a child places 

themselves or others in danger which requires an immediate need for the use of both verbal and 

physical intervention.  If a single or persistent incident requires a physical intervention such as physical 

handling from a staff member towards a child, then this is used intentionally to restrict a child’s 

movement against their will. In most cases this can be applied using the adult’s body gently and safely 

blocking the child from access to danger or to prevent danger.  

To physically intervene, staff may use “reasonable force” to protect a child from injuring themselves 

or others. Legally staff may also use reasonable force to prevent a child from damaging property. 

However, we would expect that in instances of damaging physical property a child would only experience 

a physical intervention if the broken property presented a risk or is high value.  

If a situation arises which requires urgent physical hands-on intervention this is best applied by the 

staff who knows the child well such as their key person who is more able to calm them or use other 

known methods for defusing situations without physical intervention.  

Physical handling 

We use the principle of applying reasonable minimal force and handling in proportion to the situation. 

Staff use as little force as necessary to maintain safety. This intervention should only be used for as 

short a period as possible to keep the child safe and maintain well-being by aiming for: 

- keeping the child’s safety and well-being paramount 

- a calm, gentle but firm approach and application of the intervention 

- never restricting the child’s ability to breathe 

- side-by-side contact with the child 

- no gap between theirs or the child’s body 

- keeping the adults back as straight as possible 

- avoiding close head-to-head positioning to avoid injury to the child and themselves (head butting) 

- only holding the child by their ‘long’ bones to avoid grasping at the child’s joints where pain and 

damage are most likely to occur 

- avoiding lifting the child unless necessary 
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- reassuring the child and talking about what has happened 

- only applying a physical intervention on a disabled child if training or preferred method is provided 

from a reputable external source e.g.  British Institute of Learning Disabilities www.bild.org.uk/ 

Risks 

There are risks associated with any physical intervention and handling of a child. The younger and more 

vulnerable a child may be, the greater risk to the child of using physical intervention towards them. 

However, there are also risks to children associated with not intervening physically; for instance, if 

staff did not take hold of a child by the wrist, they may have run into the path of a fast-moving car.  

Before intervening physically to protect a child from immediate harm a staff member needs to decision 

make in a split second, considering the following factors. This is described as dynamic risk assessment. 

• What is the immediate risk to this child if I do not intervene now? 

• What might the risks be if I do intervene? If this was my child, what would I want someone looking 

after them to do in this situation? 

• What is the minimum level of intervention that will be effective here? How can I do this as gently 

as possible for as short a time as possible and how am I going to manage myself to stay calm? 

Recording 

Any instance of physical intervention is fully recorded immediately and reported to the designated 

person as soon as possible on the Safeguarding incident reporting form, ensuring that it is clearly 

stated when and how parents were informed. Parents are asked to sign a copy of the form which is 

then kept on the child’s file. The designated person decides who will notify the parent and when, 

ensuring that the parent signs to say they have been notified. An individual risk assessment should be 

completed after any physical intervention with a child which considers the risks and likelihood of such 

behaviour re-occurring and how this will be managed. The risk assessment should be agreed and signed 

by parents. 

Temporary suspension (fixed term)  

Any decision to temporarily suspend a child must be carefully considered lawful, reasonable and fair. 

If despite following the stepped approach for behaviour it is necessary to temporarily suspend a child, 

for no more than five days, on the grounds of health and safety, the following steps are followed. 

about:blank
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• The setting manager provides a written request to suspend a child to their line manager; the request 

must detail the reason why the child must be suspended and the length of time of the proposed 

suspension. 

• If the line manager approves, the parents must be invited to a meeting to discuss next steps. 

Parents are invited to bring a representative along. Notes must be taken at the meeting and shared 

later with the parents. The meeting must aim for a positive outcome for the child and not to 

suspend. 

• If no acceptable alternative to suspension is found then the setting manager must give both verbal 

and written notice of time related suspension to the parent, meanwhile the setting manager must 

ensure that continued resolution is sought and suitable adjustments are in place for the child’s 

return. 

Suspension of a disabled child 

We have a statutory duty not to discriminate against a child based on a protected characteristic. This 

includes suspending a child based on a disability. Ignorance of the law or claiming it was unknown that 

a child was disabled is no defence. However, if the child’s behaviour places themselves or others at risk 

then the setting must take actions to avoid further harm. Time limited suspension may be applied to 

keep the child and/or others safe whilst finding a solution. Suspension is only used if reasonable steps 

and planned adjustments are first used to help resolve the situation. Without this action, suspension 

of a child with SEND may constitute disability discrimination (Equality Act 2010). A decision to suspend 

a disabled child must be clearly evidenced, specific, measurable, achievable, realistic and targeted. 

Plans and intervention must be recorded on the child’s file and SEN Support - Action plan. If little or 

no progress is made during the suspension period, the following steps are taken.  

• The setting manager sends a written/electronic invite to the parents, a local authority 

representative and any relevant external agencies to attend a review meeting. Each attendee must 

be made aware that the meeting is to avoid the situation escalating further and to find a positive 

solution.  

• After the meeting the setting manager continues to maintain weekly contact with the parents and 

local authority to seek a solution. 



 

Promoting Positive Behaviour Policy page 8 
 

• Suitable arrangements offer the parent continued support and advice during the suspension. The 

setting manager reviews the situation fortnightly and provides their line manager with a monthly 

update. 

Expulsion 

In some exceptional circumstances a child may be expelled due to:  

- a termination of their childcare and early education agreement as explained in the terms and 

conditions 

- if despite applying a range of interventions (including reasonable adjustments), the setting has been 

unable to adequately meet the child’s needs or cannot protect the health, safety and well-being of 

the child and/or others. 

Challenging unwanted behaviour from adults in the setting 

We do not tolerate behaviour demonstrating dislike, prejudice, discriminatory attitudes or action 

towards any individual/group. This includes those living outside the UK (xenophobia). This also applies 

to behaviour towards specific groups of people and individuals who are British Citizens residing in the 

UK.   

Allegations of discriminatory remarks or behaviour made in the setting by any adult will be taken 

seriously. The perpetrator will be asked to stop the behaviour and failure to do so may result in the 

adult being asked to leave the premises. Where a parent makes discriminatory or prejudice remarks to 

staff at any time, or other persons while on the premises, this is recorded on the child’s file and is 

reported to the setting manager. The procedure is explained, and the parent is asked to comply while 

on the premises. An ‘escalatory’ approach will be taken with those who continue to exhibit this 

behaviour. The second stage comprises a letter to the parent requesting them to sign a written 

agreement not to make discriminatory remarks or behave in discriminatory or prejudice ways; the third 

stage may be considering withdrawing the child’s place. 

Further guidance 

Behaviour Matters (Alliance 2016) 

This policy was adopted on Signed on behalf of the setting Date for review 

10th December 2022 
Karen Clarke – Manager 
Michelle Wood – Deputy Manager 

 
9th December 2023 
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Harden Pre-School & Memorial Hall 
Springfield Breakfast & Afterschool Club 

         Promoting inclusion, equality and valuing diversity 

Policy Statement 

We actively promote inclusion, equality of opportunity and value diversity. All early years setting have 

legal obligations under the Equality Act 2010. Those in receipt of public funding also have public equality 

duties to eliminate discrimination, promote equality, foster good relations with individuals and groups 

with protected characteristics namely disability, race (ethnicity), religion and belief, sexual 

orientation, sex (gender), gender reassignment, age, pregnancy and maternity, marriage and civil 

partnership. Settings also have obligations under the Prevent Duty (2015) which highlights the need to 

foster equality and prevent children from being drawn into harm and radicalisation. 

Promoting identity, positive self-concept and self-esteem for all children through treating each 

child as an individual and with equal concern, ensuring each child’s developmental and emotional 

needs are recognised and met. 

• Promoting inclusive practice to ensure every child is welcomed and valued. 

• Discussing aspects of family/child identity with parents when settling in a new child. 

• Maintaining a positive non-judgemental attitude and use of language with children to talk about 

topics such as family composition/background, eye and skin colour, hair texture, sex, gender, 

physical attributes and languages spoken (including signing).  

• Becoming knowledgeable about different cultures, and individual subjective perceptions of these 

and being able to reflect them imaginatively and creatively in the setting to create pride, interest 

and positive self-identity. 

• Discussing similarities and differences positively without bias and judgement. 

• Celebrating festivals, holy days and special days authentically through involving parents, staff or 

the wider community to provide a positive experience for all. 

• Providing books with positive images of children and families from all backgrounds and abilities. 

Avoiding caricatures or cartoon-like depictions, and ensuring individual differences are portrayed 
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with sensitive accuracy. The central characters in individual stories should provide a positive, broad 

representation of diversity e.g. disability, ethnicity, sex and gender, age and social backgrounds. 

Individual storylines should contain a range of situations which are easily identifiable by children 

such as those that include disabled children/adults, different ethnic groups, mixed heritage 

families, gender diversity, single sex/same and different sex families, multi-generational 

households and cultural diversity. 

• Providing visual materials, such as posters and pictures that provide non-stereotypical images of 

people, places and cultures and roles that are within children’s range of experience. This includes 

photographs taken by staff of the local and wider community, of parents and families and local 

events.  

• Using textiles, prints, sculptures or carvings from diverse cultures in displays. 

• Providing artefacts from a range of cultures, particularly for use in all areas of the setting, not 

just in the home corner. 

• Ensuring toys, learning materials and resources reflect diversity and provide relevant materials for 

exploring aspects of difference, such as skin tone paints and pens. 

• Developing a range of activities through which children can explore aspects of their identity, 

explore similarities, differences and develop empathy including: 

- self-portraits, photograph albums and displays showing a range of families 

- books about ‘me’ or my family 

- persona doll stories which sympathetically and authentically represent diversity 

- food activities, such as tasting and cooking, creating real menu additions 

- activities about real celebrations such as new babies, weddings, cultural and religious events 

- use of textiles and secular artefacts in the room, and to handle and explore, that demonstrate 

valuing of the cultures from which they come 

- creating textiles such as tie dying, batik and creative use of textiles 

- developing a music area with a variety of musical instruments for children to use to create a 

range of music. 

- creating an art and mark making area with a variety of materials from other countries such as 

wood blocks for printing, Chinese calligraphy brushes etc. 
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- home corner play which encourages all children to equally participate and provides domestic 

articles from diverse cultures 

- ‘Dressing up’ materials which promote non-gendered roles and enable children to explore 

different gender identities/gender neutrality 

- providing dolls that sensitively and accurately portray difference such as disability and ethnicity 

- use of a variety of music to play to children of different genres and cultural styles with a variety 

of musical instruments for children to access 

- a language and literacy area with a variety of books, some with dual language texts and signs, 

involving parents in the translation where possible 

- CDs with stories read in English and other languages  

- examples of writing in other scripts from everyday sources such as papers and magazines, 

packaging etc. children’s names written on cards in English as well as in their home language 

script where appropriate 

- labels for children’s paintings or other work are made with their name in English and home 

language script (parents can help with this) 

- conversations with young children which explore unfamiliar objects and subjects to help foster 

an understanding of diversity and identity such as spectacles or hearing aids, religious and 

cultural practices 

• Record keeping that refers to children’s emerging bilingual skills or their use of sign language as 

achievements in positive terms. 

• Record keeping that refers to children’s differing abilities and identities in positive terms. 

• Records that show the relevant involvement of all children, especially children with special 

educational needs and disabilities, those using English as an additional language and those who are 

‘more abled’ in the planning of their care and education. 

 

Fostering positive attitudes and challenging discrimination. 

• Young children are learning how to grow up in a diverse world and develop appropriate attitudes. 

This can be difficult, and they may make mistakes and pick up inappropriate attitudes or just get 

the ‘wrong idea’ that may underlie attitudes of ‘pre-prejudice’ towards specific individuals/groups. 
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Where children make remarks or behave in a discriminatory or prejudice way or make inappropriate 

comments that arise from not knowing facts, staff should explain why these actions are not 

acceptable and provide appropriate information and intervention to reinforce children’s 

understanding and learning. 

• Where children make overtly prejudice or discriminatory remarks they are dealt with as above, and 

the issue is raised with the parents. 

• When children wish to explore aspects of their identity such as ethnicity or gender, they should be 

listened to in an understanding and non-judgemental way. 

• Parents are expected to abide by the policy for inclusion, diversity and equality and to support their 

child in the aims of the setting. 

Implementing an equality strategy to foster a ‘can do’ approach  

• Every setting should have an equality strategy in place outlining their vision on equality alongside a 

timetabled list of actions summarising how they build equality into the provision and how this is 

monitored and evaluated. 

• Early years settings in receipt of nursery education funding are covered by the public sector 

equality duty. These bodies must have regard of the need to eliminate discrimination, promote 

equality of opportunity, foster good relations between disabled and non-disabled persons, and 

publish information to show their compliance with the duty.   

Promoting dynamic and balanced mixed gender, culturally, socially, and linguistically 

diverse staff teams who work constructively together in providing for diverse communities. 

• It is recognised that members of staff in diverse teams bring a range of views and opinions to the 

setting regarding a range of issues to do with the job. It is important that a range of views and 

perspectives are shared and respected in staff meetings and that decisions are made on which way 

of looking at the situation will result in the best outcomes for the child. 

• Staff views are sought where these offer individuals, social and/or cultural insight, although staff 

should not be put in an uncomfortable position of being an ‘expert’ or ‘ambassador’.  

• Staff respect similarities and differences between each other and users such as ability, disability, 

religious and personal beliefs, sex, sexual orientation, gender reassignment etc. Staff do not 
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discriminate or harass individuals on the grounds of these or encourage any other member of staff 

to do so; evidence of such will be dealt with by management immediately.  

• Members of staff make the best use of different perspectives in the team to find solutions to 

difficult problems that arise in socially/culturally complex situations. 

• Members of staff support each other to highlight similarities and respect differences. 

• Members of staff of both sexes carry out all tasks according to their job description; there are 

no jobs that are designated men’s or women’s jobs. 

• Staff are sensitive to the fact that male workers are under-represented in the early years 

workforce so may be more likely to experience inequality and discrimination.   

• Staff should be aware that male workers may be more vulnerable to allegations. Therefore, work 

practices should be developed to minimise this. These practices are valuable for all staff. 

• Where staff may feel threatened, or under attack, from discriminatory behaviour, staff and 

managers follow procedure 01.12 Threats and abuse towards staff and volunteers. 

• There is an ethos wherein staff, parents and children are free to express themselves and speak 

their own languages in ways that enhance the culture of the setting. 

Ensuring that barriers to equality and inclusion are identified and removed or minimised 

wherever possible. 

• Barriers may include: 

- lack of understanding - where the language spoken at the setting is not that which is spoken at 

a child’s home 

- perceived barriers – affordability where parents are not aware of financial support available or 

assume that a service is not available to them. Perceived barriers may also be physical barriers 

for those children or parents with a disability or additional needs where they assume, they will 

not be able to access the service 

- physical barriers – where there are environmental features which stop a disabled child or 

disabled parent accessing the setting such as stairs 

- negative attitudes – stereotypes and prejudices or commitment by staff and managers to the 

time and energy required to identify and remove barriers to accessibility  
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- unconscious and conscious bias of staff towards some families such as those from other 

backgrounds, disabled parents, same sex parents and families with specific religious beliefs  

- gendered views of staff which limit children’s aspirations and choices 

- misconceptions such as disabled children should not attend settings during a pandemic due to 

heightened risk  

- lack of effective Information Communication Technology (ICT) in the homes of families who are 

vulnerable or at risk and therefore unable to keep in close contact with the childcare provider 

• Staff are aware of the different barriers to inclusion and equality and consider the wider 

implications for children and their families. 

Supporting children to become considerate adults 

• Children’s social and emotional development is shaped by early experiences and relationships and 

incorporates elements of equality and British and Universal values. The EYFS supports children’s 

earliest skills in an age appropriate way to become social citizens, namely listen and attend to 

instructions; know the difference between right and wrong; recognise similarities and differences 

between themselves and others; make and maintain friendships; develop empathy and consideration 

of other people; take turns in play and conversation; risk taking behaviours, rules and boundaries; 

not to hurt/upset other people with words and actions; consequences of hurtful/discriminatory 

behaviour and regulating behaviour. 

British values 

The fundamental British values of democracy, rule of law, individual liberty, mutual respect and 

tolerance for those with different faiths and beliefs are already implicitly embedded in the Early Years 

Foundation Stage and are further clarified here based on Fundamental British values in the Early Years 

(https://foundationyears.org.uk/wp-content/uploads/2017/08/Fundamental-British-Values-in-the-

Early-Years-2017.pdf) 

Democracy: making decisions together 

• For self-confidence and self-awareness (PSED), staff encourage children to see the bigger picture, 

children know their views count, value each other’s views and values and talk about feelings e.g. 

when they do or do not need help.  

about:blank
about:blank
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• Supporting the decisions children make and providing activities that involve turn-taking, sharing and 

collaboration. Children are given opportunities to develop enquiring minds, where questions are 

valued and prejudice attitudes less likely. 

 

Rule of law: understanding rules matter (PSED) 

• Staff ensure children understand their and others’ behaviour and consequence. 

• Staff collaborate with children to create rules and codes of behaviour, e.g. rules about tidying up 

and ensure all children understand that rules apply to everyone. 

 

Individual liberty: freedom for all (PSED & UW) 

• Children should develop a positive sense of themselves. Staff provide opportunities for children to 

develop their self-knowledge, self-esteem and increase their confidence in their own abilities, for 

example through allowing children to take risks on an obstacle course, mixing colours, exploring 

facets of their own identity, talking about their experiences and learning. Staff encourage a range 

of experiences, allow children to explore the language of feelings and responsibility, reflect on 

differences and understand we are free to have different opinions, for example in a small group 

discuss what they feel about transferring into Reception Class. 

 

Mutual respect and tolerance: treat others as you want to be treated (PSED & UW) 

• Staff create an ethos of inclusivity and tolerance where views, faiths, cultures and races are valued 

and children are engaged with the wider community. 

• Children should acquire tolerance, appreciation and respect for their own and other cultures; know 

about similarities and differences between themselves, others and among families, faiths, 

communities, cultures and traditions. 

• Staff encourage and explain the importance of tolerant behaviours such as sharing and respecting 

other’s opinions. 
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• Staff promote diverse attitudes and challenge stereotypes, for example, sharing stories that 

reflect and value the diversity of children’s experiences and providing resources and activities that 

challenge gender, cultural/racial stereotyping. 

 

It is not acceptable to: 

• actively promote intolerance of other faiths, cultures and races 

• fail to challenge gender stereotypes and routinely segregate girls and boys 

• isolate children from their wider community 

• fail to challenge behaviours (whether of staff, children, or parents) that are not in line with the 

fundamental values of democracy, rule of law, individual liberty, mutual respect and tolerance for 

those with different faiths and beliefs 

 

This policy was adopted on Signed on behalf of the setting Date for review 

9th December 2022 
Karen Clarke – Manager 
Michelle Wood – Deputy Manager 

 
8th December 2023 
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Harden Pre-School & Memorial Hall 
Springfield Breakfast & Afterschool Club 

 

Identification, Assessment and Support 

For children with SEND 

Policy Statement 

We have regard for the Special Educational Needs and Disability (SEND) (DfE and DoH 2015) which 

states that local authorities must ensure that all Early Years providers that they fund in the 

maintained, private, voluntary and independent sectors are aware of the requirement on them to meet 

the needs of children with SEN and disabilities. When securing funded early education for two, three- 

and four-year-olds local authorities should promote equality and inclusion for children with disabilities 

or SEN; this includes removing barriers that prevent access to early education and working with 

parents to give each child support to fulfil their potential. As a result of the Covid outbreak we will 

review and update children’s SEN support plans more frequently to ensure their progress and well-

being.   

The term SEN support defines arrangements for identifying and supporting children with special 

educational needs and/or disabilities. We are required to offer appropriate support and intervention 

and to promote equality of opportunity for children that we care for. Children’s SEND generally falls 

within the following four broad areas of need and support: 

- communication and interaction 

- cognition and learning 

- social, emotional and mental health 

- sensory and/or physical needs 

 

Procedure - Graduated approach 

Initial identification and support (identifying special educational needs) 

• Ongoing formative assessment forms part of a continuous process for observing, assessing, planning 

and reviewing children’s progress.  
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• Children identified as having difficulty with one or more area of development should be given 

support by applying some simple strategies and resources. 

• For most children application of some simple differentiation approaches will be enough to build 

confidence and help the child develop, progress will be recorded. 

• If despite applying differentiated strategies a child continues to struggle and is showing 

significantly more difficulty with learning than their peers or has a disability which requires specific 

adjustments, then the key person should raise a concern with the setting’s SENCo/setting manager 

and the child’s parents.  

Observation and assessment of children’s SEN 

Where a child appears to be behind expected levels, or their progress gives cause for concern, staff 

should consider all the information about the child’s learning and development from within and beyond 

the setting. 

• Information can be collated from formal checks such as the progress check at age two, observations 

from parents and observation and assessment by the setting of the child’s progress.  

• When specialist advice has been sought externally, this is used to help determine whether a child 

has a special educational need (SEN).  

• The child’s key person and SENCo/Manager use this information to decide if the child has a special 

educational need.  

• If the decision is that the child does have a SEN and the parents are not already aware of a concern, 

then the information is shared with them. Once parents have been informed, they should be fully 

engaged in the process, contributing their insights to all future actions for their child.   

Planning intervention 

• Everyone involved with the child should be given an opportunity to share their views. Parents should 

be encouraged to share their thoughts on the child’s difficulties and be involved in the decision as 

to what will happen next.  

• A first intervention option may be to carry on with applying differentiated support and to review 

the child’s progress at an agreed date.  If the child’s needs are more complex, then the decision 

maybe to go straight ahead and prepare a SEN support form for the local authority. An Action plan 
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with detailed evidence-based interventions being applied straight away and simultaneously external 

referrals made. 

• If relevant, then the child should be appropriately included in development of the action plan but 

only at a level which reflects their stage of comprehension. 

• SEN support: Action plan described below, ensures that children that are identified, or suspected 

of having a SEN will receive the right level of support and encouragement with their learning and 

development as early as possible.  

Involving the child 

• The SEND Code of Practice supports the rights of children to be involved in decisions about their 

education. 

• Inclusion of children with SEND helps build self-confidence and trust in others. 

• Ascertaining children’s views may not be easy, a range of strategies will be needed. 

• Accurate assessment helps identify children’s strengths and possible barriers to learning. 

• The key person and setting manager/SENCo work in partnership with parents and other agencies 

to involve the child wherever appropriate. 

• Children are involved at appropriate stages of the assessment and to their level of ability. 

• Establishing effective communication is essential for the child’s involvement. 

SEN action plan 

• SEN support: Action plan, should show what support is required to help achieve outcomes for the 

child and detail the frequency of these interventions and who will apply them and with what 

resources.  

• A review date (at least termly) should be agreed with the parents so that the child’s progress can 

be reviewed against expected outcomes and next steps agreed.  

• A copy of the plan is stored in the child’s file so that any other member of staff or an inspector 

looking at the file will see how the child is progressing and what interventions have been or are 

being applied.  
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• If a child requires specific medical interventions during their time in the setting, a Health care plan 

form should also be completed and integrated into the general plans to ensure the child’s medical 

needs are known and safely met.  

• The action plan should provide an accessible summary of the child’s needs, which can be used if 

further assessment is required including a statutory Education Health and Care (EHC) Assessment, 

and development of an EHC plan. 

Drawing up an SEN action plan 

• If external agencies are already involved at this stage, then they should also be invited to help 

decide on what appropriate interventions are needed to help meet outcomes for the child. The 

SENCo/setting manager should take the lead in coordinating further actions including preparation 

of the action plan and setting short-term targets. 

• Where there are significant emerging concerns (or an identified special educational need or 

disability) targeted action plans are formulated that relate to a clear set of expected outcomes 

and stretching targets.  

• SEN support: Action plan, highlights areas in which a child is progressing well; areas in which some 

additional support might be needed and any areas where there is a concern that a child may have a 

developmental delay (which may indicate a special educational need or disability). It describes the 

activities and strategies the provider intends to adopt to address any issues or concerns.  

• Planned intervention should be based on the best possible evidence and have the required impact 

on progress with longer-term goals covering all aspects of learning and development and shorter-

term targets meeting goals. 

• The plan should focus on the needs of the child, the true characteristics, preferences, and 

aspirations of the child and involvement of the parents with a clear set of targets and expected 

outcomes for the child. Effective planning at this stage should help parents and children express 

their needs, wishes, and goals:  

- focus on the child as an individual and not their SEN label 

- be easy for children to understand and use clear ordinary language and images, rather than 

professional jargon 

- highlight the child strengths and capacities 



 

Promoting Positive Behaviour Policy page 21 
 

- enable the child, and those who know them best, to say what they have done, what they are 

interested in and what outcomes they are seeking in the future 

- tailor support to the needs of the individual 

- organise assessments to minimise demands on families 

- bring together relevant professionals to discuss and agree together the overall approach 

• If the child fails to make progress and multi-agency support is sought, then it is at this point that 

Early Help/CAF assessment should be considered.  

Record keeping 

If a child has or is suspected of having a SEN, a dated record should be kept of: 

- the initial cause for concern and the source of this information, (the progress check at age two 

and/or outcomes of previous interventions). SEN support: Initial record of concern form can also 

be used for this purpose drawing information from other sources 

- the initial discussion with parents raising the possibility of the child’s SEN 

- the views of the parents and other relevant persons including, wherever possible, the child’s views; 

- the procedures followed with regard to the Code of Practice to meet the child’s SEND e.g. SEN 

action plan, referrals to external agencies and for statutory assessment  

- evidence of the child’s progress and any identified barriers to learning 

- advice from other relevant professionals; and all subsequent meetings with parents and other 

persons and any subsequent referrals 

Records may include 

- observation and monitoring sheets 

- expressions of concern 

- risk assessments 

- access audits  

- health care plans (including guidelines for administering medication) 

- SEN action plans 

- meetings with parents and other agencies 

- additional information from and to outside agencies 

- agreements with parents 

- guidelines for the use of children’s individual equipment; Early help CAF referrals 
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- referral to the local authority identifying a child’s special educational needs and request for 

statutory Education, Health, Care (EHC) needs assessment; and a copy of an EHC plan 

 

Seeking additional funding/enhanced/top up 

If the child’s needs cannot be met from within the setting’s core funding, then it will be at this point 

that the evidence collated will be used to apply for top up/enhanced funding from the local authority’s 

inclusion fund. If a new or existing child is disabled, then the setting should check if the family is in 

receipt or have applied for Disability Living Allowance. If so, the setting will be able to apply to their 

local authority for the local Disability Access Fund. 

Statutory education, health and care (EHC) assessment and plan 

Statutory assessment 

• If a child has not made progress, then the next steps may be for the child to undergo an Education, 

Health and Care Assessment.  

• If a child is under compulsory school age, the local authority will conduct an EHC needs assessment 

if they consider that the child’s needs cannot be met within the resources normally available to the 

early years setting. 

• Children aged under age two are eligible where an assessment has indicated that the child is likely 

to have SEN which requires an EHC plan when they reach compulsory school age.  

• When a child’s needs appear to be sufficiently complex, or the evidence suggest specialist 

intervention then the local authority is likely to conclude that an EHC plan is necessary 

• The local authority should fully involve the parent and must seek advice from the setting in making 

decisions about undertaking an EHC assessment and preparing an EHC plan. 

• Settings should prepare by collating information about the child’s SEND including: 

- documentation on the child’s progress in the setting 

- interventions and support provided to date 

- evidence of external agency assessment, support and recommendations 

- parental views and wishes (and where appropriate those of the child) 
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The information will then be submitted to the local authority to allow them to accurately assess 

the child in the context of the support already given.  

• The local authority must inform the child’s parents of their decision within six weeks of receiving 

a request for an assessment and give its reasons for their decision. If the local authority decides 

to conduct an assessment, it must ensure the child’s parents are fully included right from the 

beginning and are invited to contribute their views. If the local authority subsequently decides not 

to conduct an assessment it must then inform the parents of their right to appeal that decision, of 

the requirement for them to consider mediation should they wish to appeal. 

• If the local authority decides that a statutory EHC plan is not necessary, it must notify the parents 

and inform the provider, giving the reasons for the decision. This notification must take place within 

16 weeks of the initial request or of the child having otherwise been brought to the local authority’s 

attention. 

• If the decision following an assessment is to compile an EHC plan the local authority should 

consult collaboratively with the parents in the preparation of the plan ensuring that their 

views and their child’s preferences are considered and that plans describe positively what 

the child can do and has achieved to date. 

• Plans are evidenced based and focus on short term outcomes and long-term aspirations for 

the child including family and community support. Parents have the right to request a particular 

provision for their child to be named within their EHC plan.  

• If an Early Years setting is named, the local authority must fund this provision. They cannot force 

a setting to take a child and can only name the provision in the EHC if the setting agrees. 

• Local authorities should consider reviewing an EHC plan for a child under age five at least every 

three to six months. Such reviews would complement the duty to carry out a review at least annually 

but may be streamlined and not necessarily require the attendance of the full range of 

professionals, depending on the needs of the child. The child’s parents must be fully consulted on 

any proposed changes to the EHC plan and made aware of their right to appeal to the Tribunal.  

External intervention and support 

Where external agency intervention has been identified to help support a child with SEND then this 

intervention should be recommended in writing by a suitably reliable source such as a speech and 

language therapist, paediatrician or educational psychologist.  



 

Promoting Positive Behaviour Policy page 24 
 

Further guidance 

SEND Code of Practice: 0 to 25 years (DfE and DoH 2015)                   Ready, Steady, SENCO (Alliance 2018)  
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